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School Name:  Riverdale School - Maths 2019 School Number:  2437 - Target 1 

 
Strategic Aim: Student Achievement Target 1: To identify students within Tier 2, who, with a specific intervention based on their individual needs, 

could make 18 months or accelerated progress in maths.  

Annual Aim:  Maths: Tier 2 Students to accelerate their learning in Maths  (acceleration in this instance to be defined as reaching the expectation 
for the year level). 

Target:  

 

6 Akonga (5 in Year 5, 1 in Year 4), who were identified as Below or Well Below expectation in December 2018  

Baseline Data:  From December 2018 End of Year Data: 
 
5 Students at Stage 4, Global Strategy, 1 Student Early Stage 5, Global Strategy  
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Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

SENCO identified a group of Tier 2 
akonga who, with the benefit of an 
individualised intervention, could 
accelerate their learning in maths. 

6 Akonga were identified 

- 5 in Poutama 
- 1 in Pounamu Atawhai 

The specific level of maths strategy 
required for 18 months progress and for 
accelerated learning (reading AT 
expectation)  was identified for each 
student and shared with Team Leaders. 

By the end of Term 1 teachers had 
conducted a full gloss test and identified 
the potential barriers for learning for 
each child individually. 

A teacher aide was allocated to support 
⅚ of these children in maths throughout 
the year.  The teacher aide worked 
within the area of number knowledge, 
providing a repetitive and overlapping 
programme covering the basic concepts 
of Stage 4 and 5 in both teams initially. 

 

Child  Knowledge Strategy 18 
months 
progress 

Accel
eratio
n 

A Early S5 Early S6  Y 

B Early S5 Stage 4 N  

C Early S5 Stage 4  N  

D Mid S5 Stage 5 Y  

E Mid S5 Early S6  Y 

F  Stage 5 Y  

 
 
Two children have accelerated learning and 
reached the level AT the expectation for Year 5. 
 
Two children made 18 months progress within a 
year, and are well placed to accelerate in 2020. 
 
Two children (one is in Year 4) are still having 
difficulty in maths, however both have made 
significant gains in knowledge.  Mastering Stage 
4 during the year.  

The intervention was at an 
individualised level. 
Teachers were required to diagnose 
the gaps in learning early in the year 
and plan a specific programme to 
bridge that gap. 
 
In Poutama, a different approach to 
support from the teacher aide was 
trialed in Term 3 and 4. 
Rather than use a specific planned 
programme, delivered to a group, that 
was repetitive and developed the 
knowledge skills, an individual child 
was allocated time with the teacher 
aide and could self direct the learning 
that they needed support with. 
This proved highly successful for 
building self confidence for the 
students.  Learning was driven by 
them, not done “to them”. 

Working 1-1 meant they were not being 
watched or judged by their peers - they 
felt better about taking risks and 
making mistakes. 

The programme was personalised - 
this meant better engagement. The 

Small and specific target groups 
work.  By keeping the number of 
children being targeted small the 
teacher is more able to allocate time 
and individualised attention.  
 
Where possible targeted intervention 
should be provided at an 
individualised level - both by the 
classroom teacher and teacher 
aides. 
I do recognise that time and 
resourcing doesn't always allow for 
this. 
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Training was provided for the Teacher 
Aide who was new to teaching number 
knowledge.  

The 6th child was referred to RTLB and 
had a specific literacy intervention for 6 
months of the year.  This child was also 
reclassified as Tier 1. However as maths 
is regarded as his strength he remained 
in this target group. 

Class teachers provided regular and 
ongoing specific targeted intervention 
throughout the year.  

During 2019 teachers conducted their 
“Teaching as Inquiry” into creating a 
Mathematical Mindset.  The focus for 
teaching mathematics shifted from a 
mastery through workshops approach to 
making authentic and purposeful 
connections with learning.  Problem 
based or rich tasks are used regularly to 
allow akonga to apply their learning. 
Teachers were expected to include 
elements of this inquiry into this years 
maths programmes. 

learning was exactly what that student 
needed at that exact time. 

 
Building on the Mathematical Mindset 
Teaching as Inquiry the teachers used 
a lot of praise, talk and gave feedback 
to boost their confidence. Developing a 
positive mindset and encouraging 
self-belief (many of these students lack 
this to start with). Celebrating ALL 
successes - whether it was attitude, 
taking a risk, knowing something new. 

Relationships were a focus - building a 
positive working relationship built on 
trust - kids felt safe to try, take risks, 
ask questions, say they don't 
understand. 

 
 
 

Planning for next year:  

 Online PLD opportunity for interested teachers - going deeper into creating a Mathematical Mindset using Jo Boaler’s research. 

Consideration for providing personalised 1:1 interventions by teacher aides and teachers for children in Tier 2 
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School Name:  Riverdale School - Writing 2019 School Number:  2437 - Target 2 

 
Strategic Aim: Target 1: Maximise individual capability through quality teaching and learning 

Annual Aim:  

 

Student Achievement Target 2: Writing; Akonga Maori who were at the expectation by December 2018, and who could make the 
shift to above by the end of 2019. 

Target:  

 

10 Akonga Maori from across Year 3 - 6 

Baseline Data:  

 

 

 

10 Akonga Maori; 3 at level 1iii, 2 at level 2 beginning, 3 at level 2 mid, 2 at level 2 advanced. 
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Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

As part of the Kotahitanga Cluster an 
expert Literacy advisor (ELA) was 
employed to help raise achievement 
across the cluster. 

We specifically employed her to 
address Maori achievement 
achievement goals. 

We were aware that we had very few 
Moari that were Above in Writing. 

The ELA indicated that she would work 
with 8 children.  

We identified a number of Maori 
through the achievement data that had 
potential to be ABOVE expectations if 
targeted. They were presenting high in 
Reading achievement, but were at AT 
in Writing. 

Nikki Harland (NH) then surveyed 
those Akonga regarding their attitude 
and thinking in relation to Writing. 
Some the learners were given quiet 
time and space to think about, and 

 
The first sessions, planned by the 
writing consultant, were 
undertaken with the children (see 
“Improving Writing for Maori 
Learners” slide show for details) 

 
Children produced samples 
immediately to demonstrate their 
learning against the session goals. 
 
NH observed 3 learners in class to 
see if the learning translated back 
to their work in class. The finding 
was that, if prompted, they could 
recall, and remember to use the 
strategy the ELA had taught. 
However, with the teachers, not 
knowing what had occurred in 
those session, or what strategies 
had been taught, of course they 
couldn’t continue to prompt. 
Therefore there would be no long 
term advantage or change. 

 
Our expert had little to no impact.  

A one off session with a group of 
children outside the classroom, as 
suggested by the ELA, bore no 
long term impact.  
 
Once convinced that to have an on 
going influence the ELA would 
need to be upskilling teachers, 
only one session, with three 
teachers, occurred. Therefore, it is 
widely understood to expect little 
impact on the student long term 
acceleration. 
 
The Maori male who is BELOW 
appears to have a barrier in 
motivation and interest in writing 
and despite the in class program 
being adjusted to inspire and 
motivate him, finding a topic 
significantly exciting enough to 
him, has proven a momentous 
obstacle to his progress. 
 
The children who made expected 
progress (instead of accelerated 

7 of the 10 target children will be 
remaining at Riverdale in 2020 
and will be in year 4, 5 and 6.  

Given that mindset towards 
Writing appears to be the 
compelling barrier to acceleration. 
It would suggest that out of the 
box thinking for these akonga to 
hook them into writing is the initial 
key to success.  

Not one thing will hook all of these 
learners into writing. So taking the 
time to find their ‘spark’ will be 
imperative. 

ie. writing rap songs, scripts, argue 
for their side in a real context, a 
manual on how to do/ fix 
something or a manual of facts on 
something they are passionate 
about. 

Provide lots of discussion and 
debate prior to writing so they 
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record their answers, while others were 
undertaken as a ‘chat’ style interview 
and NH scribed the answers. 

NH copied Writing samples from their 
books as authentic examples of 
achievement to inform next steps. 

From the surveys the children were 
grouped for need (including confidence 
in Writing). 

NH chose 10 children to be targeted. 

The ELA then planned and taught two 
writing sessions based on the needs 
indicated in their samples (one for each 
group). 

Session 1 plan   

Following the initial sessions NH had a 
discussion with the ELA around 
effectiveness of this process and 
offered an outline for a preferred 
option.  One off sessions are 
ineffective. The requirement was to 
teach teachers who would then be 
upskilled to make changes with akonga 

 
After one session with teachers, 
the consultant terminated her 
contract, so no further sessions 
were held. The feed back, from 
teachers, was that it was minimally 
useful, but had added some skills 
to the Writing toolbox of 3 
teachers. 

 
Despite the focus on these 
children we had 1 Maori female 
achieve the desired ABOVE 
status, while we had 1 Maori male 
stay static, officially putting him 
BELOW where we would expect 
him to be. The remaining 4 
females and 4 males progressed 
at a steady trajectory and while 
achieving the next level up, this 
means they remain AT. 
 

progress) did so despite being 
targeted by teachers for additional 
and targeted teaching. For many 
of those learners a mindset 
change in regards to Writing would 
be the initial hurdle to overcome. 

want to get THEIR ideas and 
opinions recorded. 

Use competition, challenge, 
humour, action and offer real or 
fantasy contexts. 

Allow TIME, scaffolding and 
support to enable the interest or 
passion to play out to a 
satisfactory ending, for the writer, 
over a piece of writing, rather than 
rushing through a sequence of 
sessions determined by the 
timetable.  
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in an on-going way, for authentic and 
sustained change. 

Teachers identified areas that they 
know they would benefit from further 
upskilling in. Teacher chosen Writing 
Goals. 

The ELA was unable to fulfill the 
second teacher sessions as she had 
discontinued her work with us. 

Classroom teachers have concentrated 
efforts for each of the children targeted 
in the Charter Goal. Examples of the 
additional targeting are: 

 
- to be the focus of twice termly 

discussions involving all of the 
collaboration teacher around 
what the child is doing in 
Writing, what the teacher is 
doing to extend them and new 
ideas to trial.  

 
- Children are grouped for need, 

gaps to extend identified and 
targeted workshops to work on 
those specific knowledge gaps. 
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- Teacher giving extra support 
2-3 time a week to scaffold 
ways of getting started with 
ideas ( reluctance to write is a 
psychological barrier for many). 
 

- Writing topics were adjusted to 
help hook them in and choices 
to motivate were also offered.  
 

- Self Directed Learning Must 
Do’s included tasks to motivate, 
engage and prompt interest in 
extending writing. 

Planning for next year:  

Bring these children and what we know about them to the attention of the new teachers along with the suggestions for mindset shift above. Upskilling 
the teachers is the most effective long term way of effecting positive change. DP in charge of Literacy could work closely with teachers to scaffold, 
brainstorm and lead teacher capability in accelerating achievement in reluctant writers depending on other teacher commitments (as per school wide 
PD), because these PD/teacher support sessions will have to be outside of teaching times. This sits alongside the recommendations from the ‘Look 
Inside…’ BOT reports that have indicated a need for in school PD, around making accurate Over All Teacher Judgements (OTJ’s) that reflect level 
expectations consistently across the school. 
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School Name:  Riverdale School - Reading 2019 School Number:  2437 - Target 3 

 
Strategic Aim: Student Achievement Target 3: To identify students within Tier 1 and 2, who with a specific intervention on decoding and encoding, 

could accelerate their instructional reading achievement 

Annual Aim:  Reading: Tier 1 and 2 Students to accelerate their learning in Reading 

Target:  

 

10 Akonga from Year 4 - 6 

6 Akonga from Tier 1, 4 from Tier 2 

Aiming for an 18 month increase within 12 months - accelerated progress 

Baseline Data:  

 

 

 

From December 2018 End of Year Data:     
Reading Instructional Age: 
3 Akonga at Level 8 
2 Akonga at Level 12/13,  
1 Akonga at Level 15 
1 Akonga at Level 19 
1 Akonga at Level 21 
2 Akonga reading from 8.5-10.5 years 
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Actions 
What did we do? 

Outcomes  
What happened? 

Reasons for the variance  
Why did it happen? 

Evaluation  
Where to next? 

SENCO identified 10 students from 
within Tier 1 and 2 of our Special Needs 
Monitoring system who would best 
benefit from a targeted intervention in 
decoding and encoding. 

Teacher Aide training in the 
administration and implementation of the 
STEPs Web programme 

- RTLB assistance initially from 
Karen Blundell 

- Support from Kelly Mercer 
SENCO 

- PLD for 3 teacher aides and 
SENCO from Steps Web support 
person Ros Lugg 

- PLD for TA during U-Learn 

STEPS Web programme implemented in 
Term 1 for all students 

Ongoing regular lessons supported by 
the teacher aides which included; 

- online programme 
- STEPS web work book 
- printable resources 
- hands on games 

June Results: Mid Year 
 
All children have improved their spelling 
age 
6/10 had made 18 months - 2 years 
progress in spelling age 
4/10 had made a years progress in 
spelling age 
 
One student has accelerated progress in 
reading. Reaching “at expectation”. 
Three students are making progress in 
reading 
One student has dropped a level, 
despite regular teaching in reading and 
Steps Web. 
 
Refer to doc for full summary at mid year 
 
 
 
 
 
 
 
 
 
 

STEPs web in the first instance focuses 
on encoding words. 
It is a systematic programme that 
teaches the phonetic code. A large 
portion of the programme is breaking 
words up into their sound parts and 
recording those sounds.  
 
It is logical and expected that early 
indications of success would be within 
the spelling age. 
 
Reading is a much harder skill.   The 
children have to decode words. They 
are required to understand what the 
letters are, the sounds made by each 
letter and how they blend together to 
create words. 
 
At mid year it was observed that the 
teachers of the children in Pounamu 
Atawhai were not use to working with 
children with significant learning needs in 
reading. Support was put in place to help 
coach the teachers and build confidence 
when teaching instructional reading.  
 
Pae Ake teachers created a daily target 
group for these children. Both children 
moved 1-2 reading levels in the next 6 

In terms of our target we have seen 
more progress with the children on Tier 2 
who are on STEPs Web. 
 
Tier 1 children have more complex 
needs and although STEPs Web is a 
programme designed to support learners 
with needs, these children require the 
intervention and diagnostic skill of a 
teacher.  
 
Tier 2 children who are identified as 
having difficulties in encoding and 
decoding will continue to work on STEPs 
Web with teacher aides in 2020. 
 
Kelly Mercer DP/SENCO has been 
designated to “impact teach” in this area 
in 2020.  Tier 1 children or those on Tier 
2 not making accelerated progress, will 
have a personalised programme in 2020.  
 
This will include sharing research and 
transferable strategies with teachers to 
add to their tool kit for teaching children 
with difficulties in encoding and 
decoding.  
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Daily Lessons - Mon-Thursday for 30 
minutes each as a minimum 

These were regularly monitored by 
SENCO to ensure adequate and regular 
use of the programme. 

Children were encouraged to use the 
programme games and other resources 
as a part of their self directed learning 
programmes and at home. 

At mid-year it was identified there was 
not a significant transfer to the akonga 
instructional reading age as yet.  

To address this we added in support for 
a teacher who is new to teaching 
children with significant needs in reading 
at this year level. Coaching sessions in 
Term 3 with Kelly Mercer, were 
implemented. Nikki Harland took over on 
her return in Term 4.  

A new teacher began in Pounamu 
Atawhai with skills in teaching reading 
with children with high needs in Term 3. 
There was a small  gain in instructional 
level within a term as a result.  

 

 

November Results: End of Year 
 
All children in Pounamu Atawhai, who 
continue to have daily STEPs Web 
programme have continued to improve 
their spelling age since mid year. 
 
The 2 children in Pae Ake have been on 
the programme the longest, starting early 
in 2018.  They shifted their focus in Term 
4 to applying the skills to writing, 
however this saw a drop in spelling 
score.  
 
 
 
2/10 children met the target of 
accelerated progress in reading - 18 
months progress within one school 
year.  Both of these students are in 
Tier 2. 
4/10 children have made a years 
progress in the school year.  Three of 
these children are in Tier 2. For Child A 
on Tier 1 this is highly significant. 
 
Refer to doc for full summary at end of 
year 

months. Previous to this progress had 
been static. 
 
 
 
 
 
Stopping STEPs Web has seen a 
decrease in spelling age for these 2 
children.  
It will need to be observed how other 
children on STEPs Web respond when 
they too are no longer on the 
programme. How can we ensure they 
maintain their spelling skills? 
 
Tier 1 children have significant learning 
needs and any progress is challenging 
and should be celebrated. 
However, it is not surprising to find the 
most growth within the children in Tier 2. 
These children do not have diagnosed 
learning difficulties or entrenched 
learning behaviours that impact on their 
ability to progress. This is where we 
should see the most progress first.  
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Planning for next year:  

Teacher Aides to be allocated to work with Tier 2 children on STEPs Web programme from Year 3 upwards.  (It is a recommendation from Ros Lugg not to use the 
programme for children younger than this). 

Kelly Mercer - DP/Learning Support will work with children on Tier 1 and those not making accelerated progress on the STEPS Web programme. 

With staffing changes for 2020 there are now ⅔ teachers in Pounamau Atawhai who are trained in early reading and literacy skills, including encoding and decoding. 
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Kiwisport 2019 
Riverdale school #2437 
 Direct fund payments to primary schools were initiated in October 2009 and Secondary Schools 
began on 1 January 2010. The funding equates to approximately $21 per secondary student 
and $13 per primary student.  
● The Direct Fund is provided to all schools (public and private). The amount allocated to each 
school is based on per capita formula and is funded directly by the Ministry of Education (MOE) 
through the Operational Grant.  
● The Direct Fund is for schools to use on initiatives that lead to the outcomes sought from 
Kiwisport; for example - more children and young people participating regularly in organised 
sport. Schools have discretion about how the fund is used.  
● The Primary School Direct Fund for primary schools, calculated according to the number of 
pupils in the school. In some instances the amount of direct funding that will be provided to the 
school is not likely to make an impact on participation levels in sport unless those primary 
schools can be connected with other organisations and other funders to maximise the benefits 
that could be derived from the funding. 
 
Riverdale School Income MOE: 2019: ($5,701.04) 
Sports Administrator = $5,400  

Physical Education Budget = $4,000-(3,000 EOTC Rangi Woods Camp) 
PE Shed resources to support competition and teams (including; netball, cricket, Hockey and 
Rippa Rugby) 
Trips and Activities = $1,200 Swimming Sports and Athletics Day (Hire of off site facilities 
and transport to the events)  
Cross Country = $175  
Rippa Rugby Module = $800 -250 students involved from Year 1-6  (all equipment supplied for 
six weeks finals day event and prizes , trophies etc) 
Miles Pearce - Expert Basketball Teaching Term 1-3 = $1,400 (Year 1-6 students - every 
child in our school)  
Rhys Watkin - Golf Explorers Term 3 $300 

Total Riverdale School Expenditure 2019 : ($9283.04) 
 
 
 



INDEPENDENT AUDITOR’S REPORT

TO THE READERS OF RIVERDALE SCHOOL’S FINANCIAL STATEMENTS
FOR THE YEAR ENDED 31 DECEMBER 2019

The Auditor-General is the auditor of Riverdale School (the School). The Auditor-General has
appointed me, Glenn Fan-Robertson, using the staff and resources of BDO Central (NI), to carry out
the audit of the financial statements of the School on his behalf.

Opinion

We have audited the financial statements of the School on pages 2 to 21, that comprise the
statement of financial position as at 31 December 2019, the statement of comprehensive revenue
and expense, statement of changes in net assets/equity and statement of cash flows for the year
ended on that date, and the notes to the financial statements that include accounting policies and
other explanatory information.

In our opinion the financial statements of the School:

· present fairly, in all material respects:

o its financial position as at 31 December 2019; and

o its financial performance and cash flows for the year then ended; and

· comply with generally accepted accounting practice in New Zealand in accordance with
Public Sector Public Benefit Entity Standards Reduced Disclosure Regime as applicable to
entities that qualify as tier 2.

Our audit was completed on 27 May 2020. This is the date at which our opinion is expressed.

The basis for our opinion is explained below. In addition, we outline the responsibilities of the
Board of Trustees and our responsibilities relating to the financial statements, we comment on
other information, and we explain our independence.

Basis for our opinion

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which
incorporate the Professional and Ethical Standards and the International Standards on Auditing
(New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. Our
responsibilities under those standards are further described in the Responsibilities of the auditor
section of our report.

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a
basis for our opinion.



Emphasis of Matter – COVID-19

Without modifying our opinion, we draw attention to the disclosures in note 26 on page 21 which
outline the possible effects of the Alert Level 4 lockdown as a result of the COVID-19 pandemic.

Responsibilities of the Board of Trustees for the financial statements

The Board of Trustees is responsible on behalf of the School for preparing financial statements that
are fairly presented and that comply with generally accepted accounting practice in New Zealand.
The Board of Trustees is responsible for such internal control as it determines is necessary to
enable it to prepare financial statements that are free from material misstatement, whether due to
fraud or error.

In preparing the financial statements, the Board of Trustees is responsible on behalf of the School
for assessing the School’s ability to continue as a going concern. The Board of Trustees is also
responsible for disclosing, as applicable, matters related to going concern and using the going
concern basis of accounting, unless there is an intention to close or merge the School, or there is no
realistic alternative but to do so.

The Board of Trustees’ responsibilities arise from the Education Act 1989.

Responsibilities of the auditor for the audit of the financial statements

Our objectives are to obtain reasonable assurance about whether the financial statements, as a
whole, are free from material misstatement, whether due to fraud or error, and to issue an
auditor’s report that includes our opinion.

Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried out
in accordance with the Auditor-General’s Auditing Standards will always detect a material
misstatement when it exists. Misstatements are differences or omissions of amounts or disclosures,
and can arise from fraud or error. Misstatements are considered material if, individually or in the
aggregate, they could reasonably be expected to influence the decisions of readers taken on the
basis of these financial statements.

For the budget information reported in the financial statements, our procedures were limited to
checking that the information agreed to the School’s approved budget.

We did not evaluate the security and controls over the electronic publication of the financial
statements.

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise
professional judgement and maintain professional scepticism throughout the audit. Also:

· We identify and assess the risks of material misstatement of the financial statements,
whether due to fraud or error, design and perform audit procedures responsive to those
risks, and obtain audit evidence that is sufficient and appropriate to provide a basis for our
opinion. The risk of not detecting a material misstatement resulting from fraud is higher
than for one resulting from error, as fraud may involve collusion, forgery, intentional
omissions, misrepresentations, or the override of internal control.

· We obtain an understanding of internal control relevant to the audit in order to design
audit procedures that are appropriate in the circumstances, but not for the purpose of
expressing an opinion on the effectiveness of the School’s internal control.

· We evaluate the appropriateness of accounting policies used and the reasonableness of
accounting estimates and related disclosures made by the Board of Trustees.



· We conclude on the appropriateness of the use of the going concern basis of accounting by
the Board of Trustees and, based on the audit evidence obtained, whether a material
uncertainty exists related to events or conditions that may cast significant doubt on the
School’s ability to continue as a going concern. If we conclude that a material uncertainty
exists, we are required to draw attention in our auditor’s report to the related disclosures
in the financial statements or, if such disclosures are inadequate, to modify our opinion.
Our conclusions are based on the audit evidence obtained up to the date of our auditor’s
report. However, future events or conditions may cause the School to cease to continue as
a going concern.

· We evaluate the overall presentation, structure and content of the financial statements,
including the disclosures, and whether the financial statements represent the underlying
transactions and events in a manner that achieves fair presentation.

· We assess the risk of material misstatement arising from the Novopay payroll system, which
may still contain errors. As a result, we carried out procedures to minimise the risk of
material errors arising from the system that, in our judgement, would likely influence
readers’ overall understanding of the financial statements.

We communicate with the Board of Trustees regarding, among other matters, the planned scope
and timing of the audit and significant audit findings, including any significant deficiencies in
internal control that we identify during our audit.

Our responsibilities arises from the Public Audit Act 2001.

Other information

The Board of Trustees is responsible for the other information. The other information comprises the
Analysis of Variance, Board of Trustees Listing and Kiwisport Report, but does not include the
financial statements, and our auditor’s report thereon.

Our opinion on the financial statements does not cover the other information and we do not express
any form of audit opinion or assurance conclusion thereon.

In connection with our audit of the financial statements, our responsibility is to read the other
information. In doing so, we consider whether the other information is materially inconsistent with
the financial statements or our knowledge obtained in the audit, or otherwise appears to be
materially misstated. If, based on our work, we conclude that there is a material misstatement of
this other information, we are required to report that fact. We have nothing to report in this
regard.

Independence

We are independent of the School in accordance with the independence requirements of the
Auditor-General’s Auditing Standards, which incorporate the independence requirements of
Professional and Ethical Standard 1 (Revised): Code of Ethics for Assurance Practitioners issued by
the New Zealand Auditing and Assurance Standards Board.

Other than the audit, we have no relationship with or interests in the School.

Glenn Fan-Robertson
BDO Central (NI)
On behalf of the Auditor-General
Palmerston North, New Zealand


